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Learning Experience Unit Commentary 

 

Based on the activity plans that you completed for Math, Science, and Social Studies, answer the 

following questions: 

 

1. In what order would you do the activities throughout the week? Why? 

I would start by implementing the Math activity plan at first because it offers a general 

view of the several types of community helpers we often encounter in our neighborhood.  

As children acquire general knowledge on the subject, I would follow up with the Science 

activity plan which focuses specifically on sanitation workers and their job during Wintertime in 

our NYC communities.  

 Based on the understanding acquired throughout the first 2 activity plans and students’ 

funds of knowledge, I would finally introduce the Social Studies activity plan. This activity plan 

draws on students’ knowledge about how a community works and expands on it by offering 

opportunities for students to create a neighborhood out of paper and later on, out of blocks. It 

encourages students to think about how a community looks like, and what structures and workers 

must be included in it.  

 

2. What could children learn from Activity 1 that might influence engagement in Activity 

2?  

Activity 1 works as the strong foundation from which children will gather knowledge and 

a deeper understanding of the subject "Community Helpers". During this activity, children will be 

finding the answer to the following questions: “Who are the community helpers in our community? 

How do they help us? What would happen if we did not have community helpers? What tools do 

they need to do their job?” Children will learn the answers to the questions mentioned earlier, by 

reading the non-fiction books “Donde trabaja la gente?” by Helen Gregory, and “Community 

Helpers” by Lisa Workman. They will play a game based on community helpers and the tools they 

need to perform their jobs. The general understanding acquired from activity 1 will influence the 

engagement needed for activity 2, which will be focusing specifically on sanitation workers.  

 

3. What do these two activities have in common?  

The first aspect in common between these two activities is the main topic which is 

“Community Helpers”.  

Secondly, both activities will offer students the opportunity to learn and add new words to 

their vocabulary in Spanish as well as in English related to the topic. 

Finally, the two activities share lots of Pre-K Common Core Learning Standards in certain 

domains, such as: 



- PK.AL.5. a. Maintains focus on a task (Domain 1 – Approaches to learning); 

- PK.PDH.2. b. Exhibits appropriate body movements when carrying out a task (Domain 2 

- Physical Development and Health); 

- PK.AC.3.a. Uses vocabulary relevant to observations. (Domain 4: Communication, 

Language, and Literacy). 

- PK.AC.4.d. Expresses understanding of words used in read-aloud, in conversations, and 

in descriptions of everyday items in the world. (Domain 4: Communication, Language, and 

Literacy). 

- PK.AC.3.b. Asks questions related to visual text and observations. (Domain 4: 

Communication, Language, and Literacy). 

- PK.AC.5.c. Uses new and rare words introduced by adults or peers. (Domain 4: 

Communication, Language, and Literacy). 

 

4. How are the activities you propose supported by what you know about development for 

children at this age? 

The activities proposed throughout this learning experience are aimed at a classroom of 

children in the age range of 4 to 4,5 years. To begin with, the introduction of the subject which 

shifts from a more general take on the subject to a breakdown of information into smaller chunks 

is developmentally appropriate, because children will be given the time to explore each category 

of community helpers separately (e.g. safety, food workers, community workers, health workers, 

etc.). 

The topic “Community Helpers” greatly interests them and offers many opportunities for 

investigation and discoveries. In addition, children at this age are very curious about the world and 

are still in the process of making sense of it. They love to ask questions, think about what might 

happen (predictions), test different alternatives for different results (experiments), and talk about 

their discoveries with others (recording and sharing results).  

 Their community is of special interest because they can interact with it, which makes their 

engagement deeper. Most children go out for walks with their families and are familiar with how 

the streets, houses, and buildings are set up along the neighborhood. They also bring funds of 

knowledge into the classroom from watching tv shows such as but not limited to Paw Patrol, 

where they hear and learn about community helpers. They also acquire background knowledge 

from reading books and going out in the neighborhood with their families. 

 

5. How are the activities you propose informed by your knowledge of the socio-cultural 

background of the children in the class?’ 

There are 4 boys and 4 girls in this class. Two of them speak Spanish as their first language 

and are learning English as well. 4 of them are of Ecuadorian and Honduran descent, and 1 of them 

is of Chinese descent. One of the girls needs extra support developing gross motor skills. 3 students 

speak only English.  



Throughout this learning unit, I strived to provide opportunities for children to learn 

vocabulary related to the topic in both Spanish and English. Such vocabulary was presented in 

books in the reading center, read aloud during big group meetings, videos, listening center, and 

word wall. My approach could be considered repetitive, however, little children need lots of 

repetition to learn new things. 

Since the class was divided evenly between 4 boys and 4 girls, my goal was to offer a 

different take on gender roles. During the study of the Math activity plan, I brought in books, 

videos, and posters that depicted women and men in not so conventional roles. For instance, 

women as firefighters and men as teachers. I believe it is an important concept to engage in with 

children, to show them the open and varied possibilities that lay ahead in their future. Seeing a 

woman as a firefighter shows a little girl that maybe one day if she wants to, she can also be one. 

In contrast, seeing a man as a teacher shows a little boy that he can also be a teacher one day if he 

wishes to. These opportunities demonstrate to children that they are free to be what they wish, 

without feeling imprisoned by society's rules and outdated ideas of gender roles.  

As mentioned before, children’s natural curiosity and interest in their community and the 

workers that are a part of it, have driven the very core of this learning unit. The Social Studies 

activity plan thrives in this natural interest of the subject and expands on it by giving children an 

opportunity to recreate their idea of a neighborhood/community.  

In addition, knowing that all students in this classroom live in New York City, it was a 

given that all were familiar with snow, ice, and cold weather. The Science activity plan took 

advantage of these aspects and brought in a chemical reaction activity related to the job of 

sanitation workers going around the roads in their big trucks to drop the salt, which most NYC 

children have seen around their neighborhood. 

The social aspect played a big part as well in the planning and execution of this learning 

unit because all activities served as a reinforcement of social skills as children worked 

collaboratively with peers to complete each project; skills much needed in a world post-covid.  

 

6. Why are the instructional strategies and planned supports you propose developmentally 

appropriate for the whole class, individuals, and/or groups of children with special 

needs? 

This learning unit provides preschoolers with different opportunities to learn and explore, 

and build on their interests and personal experiences, expanding their knowledge on the subject of 

“Community Helpers”. The subject is explored throughout its different categories, giving students 

time and space to investigate the topic. 

The Dual Language Learners are supported by the vocabulary that is taught in English and 

Spanish, using oral, written, and visual means.  

Support is given to the student who needs help developing gross motor skills by offering 

her differentiated levels of difficulty during the activities. For instance, she is given the choice to 

stand while performing the experiments rather than sit down. During the math game, she is given 

the chance to perform an easier version of the movement required and is not obligated to repeat 



the same quantity of movements as the other children. The goal is for her to strengthen her gross 

motor skills by practicing inside her zone of proximal development, and gradually increase the 

challenge offered to her until she can perform each movement completely and with little to no 

assistance. 

All activities in this learning unit offer support to diverse learning styles, such as tactile, 

bodily-kinesthetic, visual-spatial, social (interpersonal), and logical-mathematical.  

 

7. How could you see this Learning Experience Unit that you created fitting in with a 

Focused Curriculum (as described in the syllabus)?  

I see this Learning Experience Unit fitting perfectly with a Focused Curriculum that is 

planned based on children’s interests and planned with the children. Both documents focus on the 

same topic of “Community Helpers” as well, which helps to tie them together to the benefit of 

children’s learning. 

 

8. What evidence will you gather (authentic assessment) to make sense of what children 

have learned from your Learning Experience Unit? 

The evidence I would gather from children’s learning would be in the form of personal 

notes from discussions (whole group and small groups) and observations of specific activities 

performed by the children and that were part of the learning unit. Children’s drawings and art 

projects, individual journals, interactions between peers, as well as photographs of work in 

different centers would also be used as artifacts for assessment. 

In addition, I would observe what choices and outcomes children would come with during 

the extension activities for each subject, to make sure they have been able to answer the 

overarching questions proposed at the beginning of each unit. Their knowledge will be reflected 

in their choices on how to perform the activities, which I will be able to observe organically and 

in context as it is unfolding in front of me.  

 

 


