Any teacher of very young children needs three basic skills:

Respeer for children and theiv families, Responsive-

ness to them, and the ability to suppore Relationships. Open the pareivay 1o leaviing and future success by

interacting in ways that suppovt all aveas of chila

developine

Wancy Cheshire

Through the years, educational
systems in the United States have
experienced great change. The one-

room schoolhouse 15 now uncom-

individuals working with
infants and toddiers
ARE teschers!

others! This is the Golden Rule of
auatity care. If a person comes up
behind adules unexpectedly and
touches them, the first reaction is

man, but in years past it was the

one of surprise. People may jump

norm, Changes in soclety have
brought about demands for early care and education sys-
tems that were not needed or provided as recenily as 100
or even 20 years ago. Familics today need and deserve
high-quality care and education for infants and wddlers.
Research is clear that care and educadon cannot be
thought of as separate entities in dealing with young
children (Bowman, Donovan, & Burns, 20000 Indpnd-
pals working with infants and toddiers ARE reachers!

They plav o sigmbicant role in the social, emorional,

physical. und cognitive development of the children in

their care. When reachers and children interact in a pos-
itive manner the foundation i laid for furure learning
and relationshipy (Leifield & Sanders, 2007). Infant and

roddler teachers open the gareway to learning by provid-

ing quality care built on the 3 Rs—HRespect, Response,
and Helatonships.

The roles of infant and roddler reachers are both chai-
lenging and rewarding. How are teachers to meet the
daily demands of their jobs and yet form positive nur-
turing relationships with the children? Teachers of very
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young children need physic
and knowledge of the 3 R's of high-guality Infanc and
toddier care and education,

3 R’s: Respect, Response, and
Relationship

Respect is shown when adults trear the voung child
in ways suimilar to how they would like o be rreated by
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or flinch. Adults expect to be
informed when someone is about o touch them, There-
fore, teachers and other adults show respect when they
approach an infant or roddler by moving in front, so the
child sees that someone s coming. Then respectiul
adults speak and tell the child whar is going to happen.
“Kendra, | am going to pick you up and change your
diaper.”

When children are treated with respect, they are wear-
ed as human beings, not obiects. As a child is being dia-
pered, a respectiul adult explaing what is happening. "1
am going o pull down these overalls so 1 can ger you 2
nice clean diaper. You will feel all fresh and dry. Can you
lift your bottom for me?” Teachers explain what is hap-
pening and encourage the childs participadon, When
appropriate, teachers smile and make eye contact with
the child. Teacher and child work wogether as a ream,
and a daily routine becomes a positive learning experi-
ence.

Think for a moment what it would be like to be very

DIMENSIONS OF EARLY CHILDHOOD

Nancy Cheshire, M.Ed, is an Early Childhood Professor at
Pierpone Community and Technical College, a division of
Fairmont State University, Faivmony, West Virginia, She s
Dhirecror of the Fairmont Seare Laboratory Preschool and
previously served as the Executive Director of Lastng
Impressions Child Development Center, located ar the FBI
Complex in Clarksburg, West Virgi
mreschool, She has more than 25 ¥

via, and a church
ears experience as an early
childhood educater and provides many training workshops.

Falt 2007



Subiects & Predicates
Infant and roddier teachers play a significant vole in the social, emotional, physical,
and cognitive development of children, When reachers and childven interact in o posi-

tive manner, the foundation is laid for funure learning and relationships,

clderly, having lost control of all
bodily functions, and needing
someone to change YOUR diaper.
How would you want to be treared?
Would you want someone to diaper
vou while conversing with another
adult in the room and ignoring you?
Would you want someone w change
your diaper as though you were
unable to feel and see? Infants and
roddiers should always be weared
with respect, the same way adults
would fike to be treated if they were
in their place.

Response requires teachers
observe and know the children in
their care. Seusitive teachers watch
for cues given by infants and tod-
dlers, read their body language,
know their temperarent traits, and

l

% Form a positive

i connection with each
§ infant or toddler.
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respond as needed. For non-verbal
infants, cries and whimpers are
interpreted as their words for "1
have 2 need” A suirable, warm
respense from the caregiver assures
children that dhe world is good and
that people can be trusced.

For a toddler, a smile may be all
that i required 1o reassure an
explorer that an agule is nearby and
ready if needed. When young chil-
dren know that a caregiver will
respond 1o their needs, children
have the confidence to venture forth
to explore and discover. The bond of
truse has been established and posi-
tive learning can wake place.

One of the most esteemed advo-
cates of responsive caregiving was
Magda Gerber. After her death,

Gerber's colleagues paid wibure 1o
her by quoting one of her well
lenown “Iio
observe more; enjoy most” (2007,
When infant and toddler reachers

observe and respond to the needs

stTatements, less:

and interests of children, bodh
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teachers and children gain from the
experience.

Relaticnship can be defined as a
connection or kinship. A respeceful,
responsive teacher forms & positive
connection with each infant or tod-
dler. The primary caregivers rela-
tonship to each child is a kinship.
The child truses the teacher w pro-
vide for needs such as nourishment
and persenal attention just as par-
ents do at home.

Infant and toddler teachers pro-
vide a safe haven and an emotional
ground on which first learning,
social interactions, problew-solving
experiences, and relationships are
built (Bucerfield, Marsin, & Prairvie,
20604). “First learning 1s more about
building a structure for thinking
than about adding knowledge. Tr 1
about building patterns of behavior
such as relating to others™ (p. 4).

The relationship
hetween teacher and child enables
the child wo learn self-repulation and

emotional

Subjects & Predicales
Wher vouns children krow thai o
Ry &

caregiver will respond to their needy,
childven can confidently venture forth
iy explove and discover. The bond of
frusk bas beewn essablished and positive
rarning can take place.
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understand  the feelings of others
(Burterfield, Martin, & Prairie,
2004). A positive relationship leads

healthy social and emotional
developrment. This, in turn, encour-
ages the child o feel, and be, com-
Both of these
characteristics help the child explore,

petent and capable.

discover, learn, and suecesd.

A positive relationship
ieacs o healthy
social and emolional
development.

MNot only does the well-prepared
teacher need to develop a relation-
ship with each child, but the teacher
must alse form a relationship with
the family. This parmership of car-
ing and understanding helps form a

type of “extended family” for young

parents.
miles away §r{,m hezr imme {imte
familics, and they appreciate the
friendship and support of trusred
caregivers. _

Infant and toddier caregivers
MUST see themselves as TEACH-
ERS. They model

rdes, and emotons that atfect the

behavior, arti-

long-term development of children

his aricle is dedicated to
%gaa Gerber, an edugalor, role
wiel, author, and educarar,
> talight many sarly ohild-
rod professionals the methods
of raugfarwmg o infants and tod-
chers with respect, Magds Ger-
ber disd on April 27, 2007, and
her postive Impact on young
children and families will contin-
ue for generalions.
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When giownups hovs friends vis)

Tede care of yourself

meniaily heclthy. Plon ¢

ety for onether busy, adlive day famormow.

Prepurs the environment for respeciiul, vesponsive tre

i, their homes are clean, neat, and aftractive. Bvery-
hing Is ready so the hosts con spend fime with their guasts after they asive, fnfunt
and toddlers need and deserve the same respact. Be prenared to focus on the Inferests
and nesds of the individued child. Be ready fo respond with respect and thoughifulness.
Establish o primary coregiving system

Consistency of care helps children develop ust, autanomy, and inffictive. 4 sirong el
tionshin is formed with the families as dally communicafion is shored. Tenmwark and

' conpescfion ore tequired of primary coregivers in o classroom. This improves staff relo-
fionshins. Byarvone wins when o primary coregiver syster is implamentad.

nfonts and toddlers need consistent core. They need grownups 1o sty physically and
15minute “personal core” fime each doy ofter work. Do
something enigyohis such os walk, read, o relax in o soofhing hubble bath. Coregivers
who have been giving of themselvas all day need this fime to nourish themselves o be

‘o Practicel
ateway to infant and Toddier Learning

and their families. A

practices the 3 R’s of Respect,

teacher who

Response, and Relationship will lay
the foundation for social, emotion-
al, and cognitive development thar
will lead o future lifetime success.
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Erjoy the children! Smile and relax!
 Toddler Art Activities

- Bubble wrop paisting oad printmeking

Cover the talle os for uny massy art experionce. Tape down
large sheet of stastic bubble wrop. Children ub washable,
non-oxic fingarpeint on the bubble wrap, Loy conshuction
paper on the painted area. Children b the poper gently with
thalr fingess, which are wiped dry. Lt the poper to see he
bublile prnt that is one result of this engaging sensery ociivity
- Uossroons colinge

Tape 4 tength of dear, selbstick puper on the wedl
dren's eye Jevel with the sticky side of fhe nanar fmnz i
fotdlers fenr construcion poper info semall pieces ond stick
inem on the sticky paper. (Tearing puper is o wonderful fing
motor ochiving) Tors the collaga orousd ond buag on o sulore
that will nat be harmed by the sticky paper.

af the bk

w+{ Note: Dimensions of Fody Chilfhood reeders ore encouraged to copy this material for early dhildhood students us well os teachers of voung children os o prefessional development ool
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